Text A

As technology invades every aspect of our lives, Artificial Intelligence is casting
its spell on the education sector. However, integrating Al into schools is a risky
path that threatens to undermine the very essence of education. Our students
are losing the ability to think critically and engage with their own learning, relying
instead on Al to do the thinking for them. This shift risks enabling misuse,
distraction, and cheating; handing Al tools to impressionable young minds is like
giving a toddler a flamethrower.

The threat of plagiarism looms large in this new educational landscape. As
machines churn out pre-packaged answers, students are robbed of the
opportunity to develop independent thought and intellectual skills. Moreover, the
current explosion of fake news only worsens the situation. Al could further
manipulate students’ perceptions, leaving them vulnerable to biased information
and eroding the critical thinking skills that education aims to nurture.

In this deal with the devil of technology, we are sacrificing human
accomplishments and creativity for the superficial allure of Al’s efficiency. While
machines can generate polished essays, they cannot replicate the unique
insights produced by human effort. We must cherish each student's individuality
and safeguard their ability to think independently. The time-honoured tradition of
pen and paper fosters genuine learning and intellectual growth. Let us resist the
dangerous embrace of Al and preserve the essence of true education for
generations to come.
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Text B
The passage below is a talk delivered by a headteacher to other school leaders.

Ladies and gentlemen, as headteachers navigating the transformative landscape
of education, we are faced with the introduction of Al technologies like ChatGPT.
This has triggered a diverse range of opinions among our staff. Some advocate an
outright ban, while others are eager to leverage Al for tasks such as generating
report comments. Amidst these varied perspectives, our challenge as leaders is
to find a balanced approach that embraces innovation while addressing
concerns.

Reflecting on my experience at Knightsbridge High, | recall a time when other
classroom technologies were also met with scepticism: chalkboards and
projectors were the norm, and PowerPoint was a novelty. Yet, these
advancements ultimately enhanced our teaching methods. If we adapted to
previous innovations, why should Al be any different?

After the summer, we launched a pilot program in which a few dedicated
teachers demonstrated how Al could support learning, resulting in remarkable
outcomes. Students began using Al for vocabulary in biology, shy pupils felt
empowered to ask questions, and even those new to the language accessed vital
information with ease.

Of course, concerns about plagiarism are valid, but as educators, we've always
had to contend with this issue. Before Al, students copied from Wikipedia or
from classmates, and we played detective to uphold academic integrity. The
reality is that Al is here to stay, presenting us with an opportunity: we can either
resist this wave of change or embrace it to enhance our students' learning
experiences. Let us guide our schools forward into this new era of education with
confidence.
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Section A: Directed Writing

Read Text A and Text B in the insert and then answer Section A, Question 1(a)
and 1(b).

Question 1(a)

Reread this extract from Text A:

As technology invades every aspect of our lives, Artificial Intelligence is casting
its spell on the education sector. However, integrating Al into schools is a risky
path that threatens to undermine the very essence of education. Our students
are losing the ability to think critically and engage with their own learning,
relying instead on Al to do the thinking for them. This shift risks enabling
misuse, distraction, and cheating; handing Al tools to impressionable young
minds is like giving a toddler a flamethrower.

Use your own words to evaluate the headteacher’s attitude to Al and technology.
Give details from the text to justify your answer.
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Question 1(b)

Write a letter to your friend to consider whether young people should use Al for
their studies.

Use your own words to write your letter based on what you have read in both Text
A and Text B.

In your letter you should:

e outline the different attitudes to using Al in education that people may
have

e explain some of the challenges young people might face when using Al for
their studies and how best to deal with them.

Write about 250 to 350 words.

Up to 10 marks are available for reading and up to 25 marks for writing.
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Section B: Composition

Answer one question from this section.

Descriptive writing

2 Imagine you wake up and the entire city is covered in thick, unnatural
fog. Describe what you see and hear.

3 Describe the moment just before a big performance or match begins.

Narrative writing

4 Write a story that begins with the words, ‘l was not supposed to be
there, but | went anyway.

5 Write a story with the title, ‘Trapped in the quiet’.
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Mark scheme for 1(a)

Relevant ideas might include:

o distrustful / fearful of technology: (det. "Al is casting its spell on the
education sector")

e pessimistic about Al in education: (det. "risky path that threatens to
undermine the very essence of education")

e concerned about loss of critical thinking: (det. "losing the ability to
think critically and engage with their own learning")

e believes students are over-reliant on technology: (det. "relying instead
on Al to do the thinking for them")

e anxious about moral or behavioural decline: (det. "misuse, distraction,
and cheating")

e views young people as vulnerable / impressionable: (det. "handing Al
tools to impressionable young minds is like giving a toddler a
flamethrower")

e resistantto educational change: (det. "threatens to undermine the very
essence of education")

Level| Marks Cambridge description Taughtly description

Cl derstandi
Clear understanding of ear understanding

3 4-5 |attitudes with relevant support |[ldentifies implicit attitudes (2+)

from the text. (R3, R4 . .
Xt ) Supported with relevant details (2+)

Some understanding

Some understanding of Include an implicitidea (1)

2 2-3 |jattitudes with some supporting May include misunderstandings,
detail. (R3, R4) but generally understood

Details that supportideas (1-2)

Misunderstood or very basic
Limited understanding of ) o
1 1 ) No implicit ideas
attitude. (R3, R4)

No detail or irrelevant detail
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Mark scheme for 1(b)

For using Al in schoolwork

¢ Al can support and personalise learning (det. shy students gained
confidence; students accessed information more easily) (dev. use Al to research
or practice, then write your own explanation to show understanding)

¢ Al can reduce workload and improve efficiency (det. teachers use Al for
admin tasks) (dev. could mean teachers have more free time to help students;
students can also use Al for admin tasks, e.g. creating revision timetable,
generating exam prompts)

* Al prepares students for a digital future (det. technology is already used in
schools; digital skills essential) (dev. learn how to use Al responsibly, as future
workplaces will expect this skill)

¢ Al can help students learn independently (det. students used Al to learn
vocabulary and research terms) (dev. double-check Al’s answers with reliable
sources to avoid mistakes and develop accuracy)

¢ Al can make learning more accessible (det. Vocabulary lists, learning
English) (dev. use Al for support, but also practise speaking and writing without
Al to build confidence)

Against using Al in schoolwork

® Al can weaken critical thinking (det. relying on Al to do the thinking) (dev. use
Al for ideas only; practise original analysis.)

¢ Al may encourage cheating (det. plagiarism and pre-packaged answers) (dev.
Schools should change test formats so cheating isn’t possible; promote integrity
and fair use)

* Al can be misleading or biased (det. fake news and manipulated perceptions)
(dev. fact-check Al responses using textbooks, class notes, or trusted websites)

* Students may become dependent on Al (det. losing ability to learn
independently, reduces handwriting) (dev. set screen-free study time to practise
thinking and writing without Al; aim to handwrite where possible)

* Unequal access can create unfair advantages (det. Al not equally available in
all schools) (dev. Schools should choose tasks and study methods that do not
rely entirely on Al; use school library / shared devices if needed)
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Table B: Writing

Level | Marks

Cambridge description

Taughtly description

6 22-25 *

Highly effective style capable of conveying subtle
meaning. (W1)
Carefully structured for benefit of the reader. (W2)

Purposefully selected vocabulary, precisely used. (W3)

Highly effective use of language for audience and
purpose. (W4)

Spelling, punctuation and grammar almost always
accurate. (W5)

Polished, controlled, confident, with flair
Sophisticated vocabulary used accurately and
effectively

Consistently appropriate register for audience
and purpose, reflecting the text type
Well-structured paragraphs with clear focus
and smooth flow

Highly accurate, even in complex structures;
may contain a few very minor errors

Reads smoothly and is engaging to read

5 18-21

Effective style. (W1)

Secure overall structure, organised to help the reader.

(W2)

Well-chosen vocabulary, used with some precision.
(W3)

Effective use of language for audience and purpose.
(W4)

Spelling, punctuation and grammar mostly accurate,
with occasional minor errors. (W5)

Clear, appropriate, effective

Has many moments of nice language and
correctly used vocab, but will lack the flair of
the top band

Correct paragraphing, though may not always
flow

Mostly effective register for audience and
purpose, usually sounding like the text type
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Level | Marks

Cambridge description

Taughtly description

Writes mostly accurately, with perhaps 5-7
errors that aren't serious

When you read it, it flows nicely with some nice
phrases, but not especially blown away

4 1417

Sometimes effective style. (W1)

Ideas generally well sequenced. (W2)

Uses a range of appropriate vocabulary. (W3)
Sometimes effective use of language for audience and
purpose. (W4)

Spelling, punctuation and grammar generally accurate
though with some errors. (W5)

Pedestrian, everyday language

Paragraphing mostly correct but won’t flow
Vocabulary is correctly chosen but usually
every day and plain

Sometimes sounds like the correct text type,
might be inconsistent in creating audience and
purpose

Generally accurate, you always understand the
meaning but there are quite a few errors here,
perhaps with word choice or tense
inconsistencies.

May have some comma splices, but most of the
sentences are secure.

Overall, the language is still very
understandable and may have a few nice
moments in there
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Level || Marks Cambridge description Taughtly description
Easy to read but not engaging
Basic, childish, can be confusing at times
May copy the same topic sequencing from the
original text to structure their paragraphs
Inconsistent style, expression sometimes awkward but Basic, childish vocabulary
meaning clear. (W1) Occasionally has some sense of audience and
Relies on the sequence of the original text. (W2) purpose
3 10-13 Vocabulary is simple, limited in range or reliant on the Some errors with paragraphing
original text. (W3) Frequent errors throughout, sometimes serious
Some awareness of audience and purpose. (W4) where you don't understand meaning
Frequent errors of spelling, punctuation and grammar, Persistent comma splice errors or sentence
sometimes affecting communication. (W5) construction errors count as serious errors
Often need to stop and think to try to figure out
meaning
Limited style. (W1) Usually \{ery brief (a pag'e or les‘s)
o i ) Very basic vocabulary, like a primary school
Limited evidence of sequencing. (W2)
2 6-9 student

Limited vocabulary or words/phrases copied from the
original text. (W3)
Limited awareness of audience and purpose. (W4)

No paragraphs or very incorrect paragraphing
Rarely or never sounds like the text type
Lots of copying from the source texts
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Level || Marks Cambridge description Taughtly description
e Persistent errors of spelling, punctuation and grammar, Often don't understand what's being said
occasionally impeding communication. (W5) Riddled with errors. Most sentences include an
error
Unreadable
e Expression unclear. (W1) Very, very short (a paragraph)
e Verylimited sequencing of ideas. (W2) What is there is very basic or filled with errors
e \Very limited vocabulary or copying from the original Lots of copying
1 1-5 text. (W3)
) Basic vocabulary
e \Very limited awareness of audience and purpose. (W4) This band is usually characterised by length — a
e Persistent errors in spelling, punctuation and grammar short response is by nature “limited” in the
impede communication. (W5) language it can show you
0 0 No creditable content
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Level | Marks

Cambridge description

Taughtly explanation

5 9-10 °

A wide range of ideas is applied. (R1, R2)

Develops ideas and opinions. (R3)

Integrates ideas from the text(s) to give a convincing
response. (R5)

Includes a wide range of ideas and details from both
texts (at least 3 ideas from each text).

Successfully develops 3 or more ideas.

Integrates details effectively into the development to
strengthen the argument.

A good range of ideas is evident. (R1, R2)

Includes ideas and details from both texts (around 3
ideas from each).

and opinions. (R1, R2)
Recognises some of the main ideas and opinions. (R3)

4 7-8 e Some development of ideas and opinions. (R3) Contains at least one well-developed idea.
e Some ideas supported by details from the text(s). (R5) Some opinions and development are supported with
textual details.
Includes ideas and details from both texts (at least 2
e Arange of straightforward ideas is offered. (R1, R2) ideas from each).
3 g * Opportunities for development of ideas and opinions Provides opinions but either lacks development or
are rarely taken. (R3) includes very weak development.
* Includes some detail but there may be some Some direct copying of phrases from the text may be
mechanical use of the text(s). (R5) present.
e Some brief, straightforward reference to explicit ideas Uses a limited number of ideas and details from each
2 3-4

text (1-2 ideas from each).
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Level | Marks Cambridge description

Taughtly explanation

e There may be some reliance on lifting from the text(s).
(R5)

Shows understanding of the main ideas but misses
nuance in specific arguments.

Some direct copying from the text may appear as an
attempt to compensate for lack of understanding.
Usually a short response (less than 1.5 pages).

e Limited response with little reference to the text(s), ora
1 1-2 reproduction of sections of the original(s). (R1, R2)

e Limited response to the topic of the text(s). (R3)

e Contentis either insubstantial or unselective. (R5)

Little reference to the texts (0-2 references overall).
Minimal focus on the topic or the texts’ specific
arguments.

Ideas may be randomly selected and largely irrelevant.
Very short response (less than a page).

0 0 No creditable content

Nothing written or entirely off topic

(Not even slightly related, e.g. writing about gaming
when the task is about conservation)
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Section B: Composition

The composition questions test the Writing Objectives W1-W5 (40 marks in total per question).

Use Table D to award a mark out of 16 for Content and Structure, and Table E to award a mark out of 24 for Style and Accuracy.

Table D - Composition: Content and Structure (16 marks)

Level | Marks | General Criteria Specific Descriptive Specific Narrative

6 14-16 | Contentis highly focused, Creates well-defined and Crafts a well-defined, strongly developed
complex and engaging. (W1) developed ideas/images in plotin response to the prompt.

i response to the prompt, forming a .
Structure is secure, well- o ] Uses features of narrative fiction such as
balanced and carefully managed convincing overall picture. vivid description, characterisation, and a
for deliberate effect. (W2) Uses features of descriptive writing | well-managed climax/resolution, with
such as close observation, convincing detail.
effective figurative language, and
varied focus (zooming in/out).

5 1113 | Contentis well focused on the Offers some well-chosen images The plotis clear and developed with
task, with development and and details in response to the features of fiction (e.g. description,
mostly engaging details. (W1) prompt, giving a mostly convincing | characterisation, climax) and relevant

i . overall picture. details.
Structure is well managed, with
some choices made for effect.
(W2)
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Level | Marks | General Criteria Specific Descriptive Specific Narrative

4 8-10 Contentis focused on the task Provides a selection of effective The plotis relevant and cohesive; begins to
with some development of ideas, images and details, though use features such as characterisation and
ideas. (W1) some may be partially effective or effective scene-setting, though these may

lacking depth. not be fully developed.
Structure is competently gdep y P
managed and sequenced. (W2)

3 5-7 Content shows some focus on Presents a series of generally The plotis simple and straightforward, with
the task, with straightforward relevant details, with limited use of | limited use of narrative techniques (may be
ideas that are briefly developed. | descriptive writing techniques. predictable or lack detail in places).

(W1)

Structure is mostly organised
but may not always be effective.
(W2)

2 3-4 Content lacks focus oris very Description is occasionally Events are only partially linked and may lack
simple; ideas and events may be | relevant but often general or clarity or logical sequence.
limited or underdeveloped. (W1) | incomplete, with very limited

detail.
Structure is only partially !
organised (some coherence, but
lapses are frequent). (W2)
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Level | Marks | General Criteria Specific Descriptive Specific Narrative

1 1-2 Contentis only occasionally The response lacks clear The narrative lacks coherence; it may be
relevant to the task or unclear. description; images and ideas are very short, muddled or undeveloped.
(W1) mostly unclear or random.
Structure is limited and often
ineffective (little sense of order).
(W2)

0 0 No creditable content. (No creditable content) (No creditable content)

Table E - Composition: Style and Accuracy (24 marks)

Level

Marks

Description

6

21-24

Vocabulary is precise and well-chosen; a range of sentence structures is used variously and effectively forimpact.

(W3)

Language use is highly effective in engaging the reader throughout. (W4)

Spelling, punctuation and grammar are almost always accurate, even in more complex constructions. (W5)

17-20

Vocabulary is mostly precise; a range of sentence structures is used, mostly for effect. (W3)

Language is effective in engaging the reader. (W4)

Spelling, punctuation and grammar are mostly accurate, with occasional minor errors. (W5)
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Level | Marks

Description

4 13-16

Some precise vocabulary is used; some variety of sentence structures, with sometimes effective results. (W3)
Language is sometimes effective in sustaining the reader’s interest. (W4)

Spelling, punctuation and grammar are generally accurate, though there are some errors. (W5)

3 9-12

Vocabulary is simple and there is a range of straightforward sentence structures. (W3)
Shows some awareness of the reader (e.g. attempts to create interest or tone). (W4)

Frequent errors of spelling, punctuation and grammar, which sometimes affect clarity of communication. (W5)

Vocabulary is limited or imprecise; sentence structures may be repetitive or basic. (W3)
Limited awareness of the reader (language not adapted for effect). (W4)

Persistent errors of spelling, punctuation and grammar occasionally impede communication. (W5)

Vocabulary is frequently imprecise or incorrectly used; sentence structure is often flawed. (W3)
Very limited awareness of the reader. (W4)

Numerous errors in spelling, punctuation and grammar impede communication. (W5)

No creditable content.
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